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1. Introduction 
Achievement Goal Orientation (AGO) is a general theory of motivation. It emphasizes the fact that the 
goals a person holds have a significant effect on the way he/she tries to pursue the goals (Ames, 1992; 
Dweck, 1986). Since the last several decades many studies have been carried out on Achievement Goal 
Orientations and its associated variables (Dinc, 2010).  
 
According to AGO theory there are two general patterns of adoption of goals, which students hold. One is 
learning goal orientation, which is also known as mastery goal orientation in achievement goal orientation 
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literature. Other is performance goal orientation which is further divided in to performance-approach and 
performance avoidance goal orientation (Elliot & Harackiewicz, 1996). Some also divided learning goal 
orientation in approach and avoidance dichotomy in their research (Elliot, 1999; Elliot & McGregor, 
2001; Pintrich, 2000a, Pintrich, 2000b). Students with mastery goal orientation focus on mastery of tasks 
and have desire to gain new skills. Learners with mastery-avoidance goal orientation want to be 
successful anyways, mostly by avoidance of being incorrect, striving not to misunderstand information 
related to passing criteria, or by completing tasks anyways.  
 
Those who have performance-approach goal, they want to look competent as compare to others and try to 
obtain favorable judgments about their own ability from others. Students who have performance-
avoidance goal orientation attempt to avoid unfavorable judgments about their competence and looking 
incompetent, mostly they try to stay away from difficult tasks (Elliot & Harackiewicz, 1996). 
 
Socio Economic Status (SES) is the amalgamation of background variables that represent the feature of 
the social structure in a society. There are several definitions of SES such as according to Oakes & Rossi 
(2003), SES is the “differential access (realized and potential) to desired resources” and Hauser & Warren 
(1997) defined it as “a shorthand expression for variables that characterize the placement of persons, 
families, households, census region, or other aggregates with respect to the capacity to create or consume 
valued goods in our society”. Generally, SES is considered in the form of money and education.  
 
Research identified direct as well as indirect effects of SES on students' success, which lead to the 
question of exactly which outcomes are related to SES and which factors of socio economic status, are 
more affecting these outcomes. Research has reported the effect of SES on achievement-related variables 
i.e., cognitive readiness, academic skills, academic adjustment and ability (e.g., Anderson & Keith, 1997; 
Davies & Guppy, 1997; Felner et. al., 1995; Leppel, Williams, & Waldauer, 2001; Stipek & Ryan, 1997). 
For example in a longitudinal research Stipek and Ryan (1997); and Stipek ( 2001) have found the 
significant relationship of  SES (family income) with cognitive and academic skills in grade one and in 
playgroup and kindergarten SES was also associated with cognitive readiness. In another research Felner 
et. al., (1995) found correlation between SES and factors of academic adjustment, i.e. psychological 
adjustment; self-esteem; observed capabilities; depression; behavioral problems in classroom; rejection by 
the parents and social support by their family.  
 
So, it can be concluded that SES has significant effect on a various achievement-related variables. 
Oakland et.al., (1994) in a study of Brazilian children reported the relationship between achievement 
motivation and SES, predominantly with family income. Koutsoulis and Campbell (2001) observed a 
direct effect of SES on students’ educational goals.  
 
These studies motivated the researchers to examine the factors that are effecting achievement goal 
orientations of secondary school students. Although the relationship between SES and motivation have 
been investigated, but achievement goal orientation has not been effectively examined. According to 
Kalisli, Finney and Horst (2006) there is paucity of research investigating the relationship between SES 
and motivation, as SES is linked to various achievement-related variables and achievement itself, it is 
important to uncover the relationship (or lack of relationship) between SES and achievement goal 
orientation. The relationships of SES with motivation and other achievement-related variables stressed the 
significance of investigating the SES in our academic setting. The study provided evidence about the 
extent to which SES can predict pattern of adoption of achievement goal orientations. The study also 
identified the predictive power of different factors of SES for the adoption of different goal orientations.  
 
2. Objectives  
Present study was conducted to achieve the following objectives: 
• To identify the predictive power of different factors of SES for mastery-approach goal orientation 
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• To discover the predictive power of different factors of SES for mastery-avoidance goal 
orientation 
• To identify the predictive power of different factors of SES for performance-approach goal 
orientation 
• To discover the predictive power of different factors of SES for performance-avoidance goal 
orientation 
 
3. Methodology  
This was a survey study in nature. In order to conduct the study following procedures were followed: 
 
3.1 Population  
Population of the study was consisted of students of class IX enrolled in government high schools (both 
boys and girls) of nine districts of Punjab. 
 
3.2 Sample and sampling technique 
In order to get representative sample for SES the districts were selected according Education Deprivation 
Index (HDI). According to Pakistan Social and Living Standards Measurement Survey PSLM (2011), by 
Jamal (2012), list of 36 districts of the Punjab was divided in to three strata with respect to Education 
Deprivation Indices (EDI), i.e. districts having high, medium and low EDI. Three districts were randomly 
selected from each stratum. From each district four government high schools (two boys, two girls') were 
selected. Subjects of the study were selected randomly from the students enrolled in ninth class of these 
schools. twenty five subjects were selected from each school. In this way one hundred subjects were 
selected from each district. Total number of subjects was eight seventy four (428 female and 446 male.  
 
3.3 Instrumentation  
Different demographic variables (father and mother' qualification and profession, monthly income, area of 
students' houses etc.) were used to assess the SES level of students.  An adapted questionnaire 
"Achievement Goals Orientation Questionnaire (AGOQ)” adapted from "Pattern of Adaptive Learning", 
was used to assess students' goal orientations in the subject of mathematics. The reliability index of the 
scale AGOQ was 0.94.   
 
3.4 Data Analysis 
Data was analyzed through SPSS. Regression analysis was done to assess the predictive power of SES for 
achievement goal orientation of students at secondary level. Results of the study are being presented in 
tables. 
 
Table 1: Descriptive statistics 
 
Variables  Description  Details  Total  
Gender  Male  
Female  
428 874 
 446 
Age  Range  13-18   
Schools  Male  
Female  
18 
18 
36 
 
 
 
Districts  
 High EDI Lahore 
Chakwal  
Narowal  
 
3 
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Medium MDI Kasure  
Okara 
Jhung 
3 
 
 
3 
 Low LDI Bakhar  
Chiniot 
Bahawalnagar 
 
Table 2|: Model Summary of regression analysis to identify the predictive power of SES for PGO 
 
Model R R Square Adjusted R 
Square 
Std. Error of the 
Estimate 
Sig. F 
Change 
Durbin-
Watson 
1 .250a .063 .056 3.009 .000 1.723 
 
a. Predictors: (Constant), Incomeinpoints, Area, Mprofession, Fprofession, Feducation, Meducation 
b. Dependent Variable: PGO 
 
Table indicates the R value is 0.250, which represents the simple correlation. It indicates the degree of 
correlation between Performance Goal Orientation (PGO) and Socio Economic Status SES. The R2 value 
indicates how much of the performance goal orientation, can be explained by SES. In this case, 6% 
variance in PGO can be explained, which is not high but  table shows significant F change which 
indicated that the change in PGO can be explained significantly due to change in SES. The value of 
Durbin-Watson (1.72) shows that there is no serial correlation among the residuals.   
 
Table 3: ANOVA to determine the level of significance of the predictive power of SES to assess PGO 
 
Model Sum of 
Squares 
Df Mean 
Square 
F Sig. 
1 
Regression 491.575 6 81.929 9.050 .000 
Residual 7369.348 814 9.053   
Total 7860.923 820    
 
a. Dependent Variable: PGO 
b. Predictors: (Constant), Incomeinpoints, Area, Mprofession, Fprofession, Feducation, Meducation 
 
The ANOVA table indicates that the regression model predicts the PGO significantly well. This table 
indicates the statistical significance of the regression model that was applied. Here, p = 0.000, which is 
less than 0.05, and indicates that, overall, the model applied can statistically significantly predict the 
PGO. 
 
Table 4: Coefficients of variables to determine the predictive power of SES for PGO 
 
 
Model 
Unstandardized 
Coefficients 
Standardized 
Coefficients 
 
 
T 
 
 
Sig.        B        Std. Error            Beta 
1 
(Constant) 10.752 .723  14.874 .000 
Father education -.022 .067 -.014 -.329 .742 
Mother education .059 .071 .037 .831 .406 
Father profession .071 .084 .031 .848 .397 
Mother profession .031 .127 .009 .247 .805 
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a. Dependent Variable: PGO 
The Coefficients table provides information on each predictor variable. This gives the information to 
predict PGO from the factors of SES. It shows that the constant, House area and income per month 
contribute significantly to the model (reflected by the Sig. column). By looking at the B column under the 
heading Unstandardized Coefficients column, the regression equation can be presented as: 
PGO = 10.752 -.022 (father education) + .059 (Mother education) + .071 (Father profession) + 0.031 
(mother profession) + .517 (house area) - .041 (income per month) 
Table 5: Model Summary of regression analysis to identify the predictive power of LGO 
 
Model R R Square Adjusted R 
Square 
Std. Error of the 
Estimate 
Sig. F 
Change 
Durbin-
Watson 
1 .388a .151 .144 2.968 .000 1.551 
 
a. Predictors: (Constant), Incomeinpoints, Area, Mprofession, Fprofession, Feducation, Meducation 
b. Dependent Variable: LGO 
 
The table above indicates the R value is 0.388 which represents the simple correlation between 
performance goal orientation and SES. The R2 value indicates how much of the performance goal 
orientation, can be explained by SES. In this case, 15 % change on LGO can be explained on the basis of 
SES which is not high but  table shows significant F change which indicated that the change in PGO can 
be explained significantly due to change in SES. The value of Durbin-Watson (1.551) shows that there is 
no serial correlation among the residuals. 
 
Table 6: ANOVA to determine the level of significance of the predictive power of SES to assess LGO 
 
Model Sum of 
Squares 
df Mean 
Square 
F Sig. 
1 
Regression 1275.162 6 212.527 24.128 .000 
Residual 7187.594 816 8.808   
Total 8462.756 822    
 
a. Dependent Variable: LGO 
b. Predictors: (Constant), Incomeinpoints, Area, Mprofession, Fprofession, Feducation, Meducation 
 
The ANOVA table indicates that the regression model predicts the lGO significantly well. This table 
indicates the statistical significance of the regression model that was applied. Here, p = 0.000, which is 
less than 0.05, and indicates that, overall, the model applied can statistically significantly predict the 
LGO. 
 
 
 
 
 
 
 
Area of house .517 .124 .142 4.160 .000 
Income per month -.041 .008 -.201 -5.459 .000 
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Table 7: Coefficients of variables to determine the predictive power of SES for LGO 
 
 
 
Model 
Unstandardized 
Coefficients 
Standardized 
Coefficients 
 
 
T 
 
 
Sig. B Std. Error Beta 
1 
(Constant) 12.400 .713  17.392 .000 
Father education .085 .066 .053 1.277 .202 
Mother education -.055 .070 -.033 -.778 .437 
Father profession .113 .083 .047 1.364 .173 
Mother profession -.071 .125 -.020 -.571 .568 
Area of house .552 .122 .147 4.506 .000 
Income per month -.076 .007 -.354 -10.126 .000 
a. Dependent Variable: LGO 
 
The Coefficients table provides information on each predictor variable. This gives the information to 
predict LGO from the factors of SES. It shows that the constant, House area and income per month 
contribute significantly to the model (reflected by the Sig. column). By looking at the B column under 
the Unstandardized Coefficients column, the regression equation can be presented as: 
LGO = 12.4 -.085 (father education) - .055 (Mother education) + .113 (Father profession) - 0.071 (mother 
profession) + .552 (house area) - .076 (income per month) 
Table 8: Model Summary of regression analysis to identify the predictive power of PAGO 
 
Model R R Square Adjusted R 
Square 
Std. Error of the 
Estimate 
Sig. F 
Change 
Durbin-
Watson 
1 .108a .012 .004 2.749 .144 1.853 
 
a. Predictors: (Constant), Incomeinpoints, Area, Mprofession, Fprofession, Feducation, Meducation 
b. . Dependent Variable: PAGO 
 
The table above indicates the R value is 0.108, which represents the simple correlation. It indicates the 
degree of correlation between performance avoidance goal orientation and SES. The R2 value indicates 
how much of the performance goal orientation, can be explained by SES". In this case, 1% of the 
variance in PAGO can be explained, which is very low. which is not high table also shows that there is 
no significant F change which indicated that the change in PAGO cannot be explained significantly due 
to change in SES. The value of Durbin-Watson (1.853) shows that there is no serial correlation among 
the residuals. 
Table 9: ANOVA to determine the level of significance of the predictive power of SES to assess PAGO 
 
Model Sum of 
Squares 
df Mean 
Square 
F Sig. 
1 
Regression 72.539 6 12.090 1.600 .144 
Residual 6151.363 814 7.557   
Total 6223.903 820    
 
a. Dependent Variable: PAGO 
b. Predictors: (Constant), Incomeinpoints, Area, Mprofession, Fprofession, Feducation, Meducation 
 
Table 9 indicates that the regression model does not predict the PAGO significantly. This table 
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indicates that the applied regression model is not statistically significant. Here, p = 0.144, which is greater 
than 0.05, and indicates that, overall, the model applied cannot statistically significantly predict the 
PAGO. 
Table 10: Coefficients of variables to determine the predictive power of SES for PAGO 
 
 
Model 
Unstandardized 
Coefficients 
Standardized 
Coefficients 
 
 
t 
 
 
        Sig. B Std. Error Beta 
1 
(Constant) 11.614 .660  17.585 .000 
Father education .014 .061 .010 .222 .825 
Mother education .036 .065 .025 .547 .584 
Father profession .046 .077 .022 .591 .554 
Mother profession -.122 .116 -.039 -1.053 .293 
Area of house .028 .114 .009 .246 .806 
Income per month -.020 .007 -.109 -2.882 .004 
a. Dependent Variable: PAGO 
The table above provides information on each predictor variable. This gives the information to predict 
PAGO from the factors of SES. It shows that the constant and income per month contribute significantly 
to the model (reflected by the Sig. column). As overall applied model cannot statistically significantly 
predict the PAGO there is no need to develop regression equation. 
Table 11: Model Summary of regression analysis to identify the predictive power of LAGO 
 
Model R R Square Adjusted R 
Square 
Std. Error of the 
Estimate 
Sig. F 
Change 
Durbin-
Watson 
1 .113 .013 .006 3.534 .105 1.637 
 
a. Predictors: (Constant), Incomeinpoints, Area, Mprofession, Fprofession, Feducation, Meducation 
b. Dependent Variable: LAGO 
 
The given table indicates the R value is 0.113, which represents the simple correlation. It indicates the 
degree of correlation between learning avoidance goal orientation LAGO and SES. The R2 value indicates 
how much of the performance goal orientation, can be explained by SES. In this case only 1% change can 
be explained on the basis of the model, which is very low. Table also shows that there is no significant F 
change which indicated that the change in LAGO cannot be explained significantly due to change in SES. 
The value of Durbin-Watson (1.637) shows that there is no serial correlation among the residuals. 
 
Table 12: ANOVA to determine the level of significance of the predictive power of SES to assess LAGO 
 
Model Sum of 
Squares 
df. Mean 
Square 
F Sig. 
1 
Regression 131.777 6 21.963 1.758 .105 
Residual 10167.414 814 12.491   
Total 10299.191 820    
 
a. Dependent Variable: LAGO 
b. Predictors: (Constant), Incomeinpoints, Area, Mprofession, Fprofession, Feducation, Meducation 
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The table 12 indicates that the regression model does not predict the LAGO significantly. . This table 
indicates that the applied regression model is not statistically significant.  Here, p = 0.105, which is 
greater than 0.05, and indicates that, overall, the model applied cannot statistically significantly predict 
the LAGO. 
 
Table 13: Coefficients of variables to determine the predictive power of SES for LAGO 
 
 
 
Model 
Unstandardized 
Coefficients 
Standardized 
Coefficients 
 
 
t 
 
 
Sig. B Std. Error Beta 
1 
(Constant) 8.924 .849  10.510 .000 
Father education -.078 .079 -.044 -.989 .323 
Mother 
education 
.160 .084 .087 1.913 .056 
Father profession .032 .099 .012 .320 .749 
Mother 
profession 
-.147 .149 -.037 -.986 .324 
Area of house -.061 .146 -.015 -.421 .674 
Income per 
month 
.014 .009 .060 1.594 .111 
a. Dependent Variable: LAGO 
 
The Coefficients table provides information on each predictor variable. This gives the information to 
predict LAGO from the factors of SES. It shows that only constant contributes significantly to the model 
(reflected by the Sig. column). As overall applied model cannot statistically significantly predict the 
LAGO there is no need to develop regression equation. 
 
4. Conclusion 
On the basis of data analysis it is concluded that 6% change in PGO can be explained on the basis of 
variation in SES, though this is not a high value but result showed significant F change which indicated 
that the change in PGO can be explained significantly due to change in SES. It is also evident that 
incomes per month and area of their houses have significant effect on the adoption of PGO. All other 
factors of SES, i.e. father and mother' qualification and profession etc. cannot predict the adoption of 
PGO. Similarly results also showed that 15 % change on LGO can be explained on the basis of SES 
which is also not a high value but results showed significant F change which indicated that the change in 
LGO can be explained significantly due to change in SES. 
 
As compare to this, change in SES cannot predict variance in PAGO and LAGO. Only 1% change in both 
orientations can be explained due to change in SES, which is statistically not significant. Results showed 
that all the factors of SES, i.e. father and mother' qualification and profession, monthly income, area of 
students' houses etc cannot predict the adoption of both orientations. So, it is concluded that adoption of 
both orientations cannot be predicted on the basis of SES of students at elementary level.  
5. Discussion  
Results showed that socio economic status of students can predict the adoption of learning approach and 
performance approach goal orientation only.  It cannot be predict that what type of orientation students 
will adopt on the basis of mother and father qualification and their profession. Though the overall the 
predictive power is not strong enough (15% only), but it is statistically significant. Furthermore students 
having big houses only could be predicted to adopt learning goal orientation. And on the basis of income 
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per month learning goal orientation could be predicted significantly, that is student with relatively less 
income per month can be predicted to adopt learning goal orientation as compare to students with higher 
income per month. Many studies also revealed the same results i.e. according to Kalisli, Finney and Horst 
(2006); Malik et. al. (2014) found that learning-approach goal orientation was endorsed more by lower 
income students, whereas performance-approach was endorsed more by higher income students.   
Similarly, results showed that socio economic status can predict the adoption of performance goal 
orientation. Endorsement of performance goal orientation cannot be predicted on the basis of mother and 
father education and their profession. Only Area of their houses and income per month can predict 
adoption of performance goal orientation. Though the overall the predictive power is not strong enough 
(6% only), but it is statistically significant. SES cannot predict adoption of performance-avoidance and 
learning-avoidance goal orientation.   
 
6. Recommendation  
On the basis of findings it is recommended that: 
• Teachers should adopt strategies to endorse learning goal orientation among students with high 
SES 
• Teachers should held continuous meeting with the parents with higher income to guide them to 
provide facilitation to their kids on the basis of their learning. .  
• Further variables should be investigated to identify their predictive power for achievement goal 
orientation. 
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